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Abstract 

The study underscores the essential importance of mastering English speaking skills at an early age 

as mandated by Indonesia’s Merdeka curriculum, which establishes English speaking as a vital 
subject for assessment in primary education. To ensure the effectiveness of the speaking test used for 

sixth-grade EFL students, the study focuses on evaluating the validity and reliability of the test. Using 

a qualitative methodology that combines interviews with an English teacher serving as the rater and 
document analysis, the research investigates multiple facets of test quality. The findings demonstrate 

that the speaking test is valid through the application of content validity—confirming the relevance 

and representativeness of test items—and consequential validity, which considers the implications 

and fairness of the test outcomes. Moreover, reliability is verified via intra-rater reliability, 
indicating that the scoring is consistent when conducted by the same evaluator over time. Ultimately, 

the study concludes that the speaking test for sixth-grade primary school EFL students possesses 

excellent quality in both validity and reliability. Consequently, it suggests that other educational 
institutions with similar levels and objectives may confidently adopt or adapt the test’s design, 

scoring rubric, and rating procedures to improve their own assessment practices. 
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1. Introduction 

Among the four key language skills, speaking is considered as the most prominent skill 

to be mastered by language learners. Namaziandost et al., (2019) stated that a comprehensive 

understanding of English, particularly spoken English, is required in today's work environment. 

This is in line with the findings of Kojima & Fukui (2024), who revealed that university 

students are driven to learn English, particularly speaking, as a second or third language 

because it will provide them with more options in their future careers. Furthermore, many 

language learners place a high value on mastering speaking skills, and they frequently assess 

their success based on their advancement in speaking abilities (Riasati, 2018). To conclude, 

speaking is clearly the most crucial ability for language learners to develop. 

For primary school EFL students, developing speaking skill is a critical objective in EFL 

learning. The study found that primary school L2 students aspired to speak and learn English 

because learning English would allow them to understand teachers more quickly (Gundarina, 

2023). Moreover, Goriot & van Hout (2023) showed in their study that the impact of early 

English education on the development of communicative scope would be perceived more 
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favorably by teachers from primary schools. In addition, oral language is the most important 

predictor of text comprehension in the first grade of school (Papadimitriou & Vlachos, 2014). 

It is obvious that speaking skill is prominent for primary students. 

Speaking abilities for students in primary schools are also important to develop in 

Indonesia. English is regarded as a foreign language in Indonesia, yet it is a compulsory subject 

in formal education. In the current curriculum, known as Merdeka or Independent curriculum, 

the Indonesian Ministry of Education divided English learning into six phases (A-F) with 

various learning goals. Primary schools should complete three phases: A, B, and C (Badan 

Standar Kurikulum dan Asesmen Pendidikan, 2022). The first phase of language learning 

focuses on introducing and developing oral language skills. In phase B, however, English 

learning must remain focused on oral language while written language is gradually introduced. 

During phase C, the last phase in primary school, English learning must be focused both orally 

and in writing. Thus, it can be stated that, even in Indonesia, learning English from a young 

age is crucial, and the first ability to be cultivated is speaking, emphasizing the importance of 

speaking skills in primary school. 

Since speaking skills are an essential part of the curriculum, this makes them an essential 

object of assessment as well. In the Merdeka curriculum there were two assessment concepts 

recommended (Badan Standar Kurikulum dan Asesmen Pendidikan, 2022b). The first concept 

is called formative assessment, and it aims to provide students with information and feedback 

to help them improve their learning process. Formative assessment is carried out at the 

beginning of a lesson to determine students’ readiness to learn new information. Aside from 

that, it can also be carried out during the learning process to monitor students' progress and 

provide immediate feedback. The second notion is summative assessment, which aims to 

ensure that all learning objectives have been met. Summative assessment occurs at the end of 

the learning process. It is also possible to examine many learning objectives simultaneously. 

Summative assessment, unlike formative assessment, is incorporated into the assessment 

calculation at the end of each semester, academic year, or educational level. 

According to Brown and Priyanvada (2019), one of the assessment methods in speaking 

to measure learners’ ability, knowledge, or performance which occur at identifiable times in 

curriculum is named a test. To conduct a speaking test, the learners must be given a task to talk 

about (Luoma, 2004). Many experts have classified different types of speaking tasks. However, 

Brown and Priyanvada (2019) provide the simplest and most understandable classification. 

Brown and Priyanvada (2019) classified speaking tasks into four: imitative speaking task, 

intensive speaking task, responsive speaking task, interactive speaking task, and extensive 

speaking task. Imitative speaking tasks require the learner to repeat or imitate the speech. 

Whereas, intensive speaking tasks require the learner to produce language in controlled, 

specific settings, frequently with a focus on certain grammatical or lexical elements. Next, 

responsive speaking tasks require exchanges in which the learner responds to prompts or 

questions. Interactive speaking tasks involve lengthier, more complex conversations in which 

participants interact with one another, negotiating meaning and frequently solving issues or 

discussing topics. Last, extensive speaking tasks typically involve long monologues in which 

the learner speaks for an extended period of time, such as presenting presentations or 

recounting stories. 

To aim for the usefulness of the speaking test’ score, it is important to ensure the validity 

and reliability of the test. Luoma (2004) mentioned that speaking test results must, like other 

test results, be trustworthy, equitable, and most importantly, helpful for the intended uses. In 

this regard, testing experts primarily utilize two technical attributes: validity and reliability. 

Validity refers to the ratings' significance for the purposes for which they are designed, whereas 

reliability deals with the scores' consistency (Luoma, 2004). 
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Validity is by far the most difficult requirement for a test to be effective and possibly the 

most crucial one (Brown and Priyanvada, 2019). Luoma (2004) also stated the same that when 

developing tests, validity is the most crucial factor to take into account. According to Luoma 

(2004) there are several steps to ensure the validity of the speaking test. The first step is to 

define the purpose of the test. The next step is to choose which type of speaking test is meant 

to assess: linguistic, communicative, or task-based. Following that, demonstrate through the 

test development process that the tasks and criteria, as well as the administration and grading 

processes, effectively execute the construct. The evaluation of the rating criteria comes next. 

Lastly, every preparation and observation the test developers make about the usage of scores 

is included in the validation evidence. Whereas, based on Brown and Priyanvada (2019), there 

are five types of validity: content-related validity, criterion-related validity, construct validity, 

consequential validity, and face validity. Tests that sample the subject matter and require the 

test-taker to do the measured behavior can provide content-related validity. Criterion-related 

validity refers to the amount to which the test's criterion is actually achieved. Whereas, 

construct validity refers to whether a test accurately represents the theoretical construct as 

defined. Next, consequential validity emphasizes the potential significance of the outcomes of 

using a test. Last, face validity is the degree to which a test appears to measure the claimed 

knowledge or abilities, based on the subjective judgment of examinees, administrative 

personnel, and unsophisticated observers. 

Reliability in the test means that the test is consistent and dependable. It implies that if 

the scores from a test given today are reliable, they will be nearly identical if the test is given 

to the same people again tomorrow (Luoma, 2004). Brown and Priyanvada (2019) also 

mentioned that the test should produce similar outcomes if it is administered to the same student 

or students who are matched on two separate times. Luoma (2024) suggested that the methods 

for ensuring reliability of formal tests and classroom tests are somewhat different. For formal 

tests such as the TOEFL and IELTS speaking test, the most common method to ensure 

reliability is by using rater training. Another method that is often used to ensure reliability is 

standard setting. For classroom tests, rater’s internal consistency is usually employed. Luoma 

(2024) also mentioned there are three types of reliability which are relevant for speaking test: 

intra-rater reliability, inter-rater reliability, and parallel form reliability. Whereas, according to 

Brown and Priyanvada (2019), there are four methods to ensure reliability: student-related 

reliability, rater reliability, test administration reliability, and test reliability. 

Existing previous studies have already demonstrated the validity and reliability of 

speaking tests. A study conducted by Lu et al. (2016) aimed to investigate the validity and 

reliability of computer-assisted English speaking test. The participants were 34 non-English 

major university students. An experiment was carried out in a digital language lab to determine 

the effectiveness of the speaking exam format and its educational implications. The participants 

took part in an English Audio-video Speaking Course (EAVSC) held in a digital language lab. 

SPSS software was used to conduct statistical analysis to determine the effectiveness of the 

test. The results showed that the computer-assisted English speaking test is valid and reliable, 

with a favorable impact on teaching and learning in the EAVSC environment. 

Another study by Huang et al. (2020) examined the construct validity of the TOEFL 

Junior speaking test for adolescent EFL learners in Taiwan. After the quantitative analysis 

conducted, the findings provide significant evidence for the test's internal structure and positive 

relationships between test scores and external factors, which support the test's construct 

validity. Other than that, Xu et al., (2021) have investigated the reliability of an automated 

scoring of learner speech in an online oral English test. Despite having great internal 

consistency, the study discovered that the automarker was marginally lenient than examiner 

fair average ratings, especially for low-proficiency speakers. Additionally, Koizumi (2022) 

also has investigated the speaking assessment in secondary classrooms in Japan. It resulted that 
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although L2 speaking assessments in secondary school classes in Japan should be undertaken 

on a regular and adequate basis, and used summative and formative, they are not widely 

practiced. There are numerous issues concerning teacher-made, teacher-scored speaking 

assessment. The findings concluded that the validity and reliability of speaking assessment is 

not ensured. Koizumi (2022) also provided several future directions to enhance the quality of 

speaking assessment. Khan et al. (2022) also have assessed the inter-rater reliability of a 

speaking test of Saudi EFL undergraduate learners during remote learning. Khan et al. (2022) 

used statistical methods such as correlation coefficients and the Bland-Altman test to assess 

raters' agreement. The Bland-Altman test showed that the speaking test is dependable and can 

provide a good evaluation of speaking skill. 

Previous studies on the validity and reliability of speaking tests have focused on 

adolescents or university students. There is little research on the validity and reliability of 

speaking tests in primary school kids, particularly in sixth grade. Besides, the majority of 

studies on the validity and reliability of speaking tests utilizes quantitative methods. More 

qualitative study is needed to gain a deeper understanding of teachers' points of view. 

Therefore, the research question for this study is: How valid and reliable is the final speaking 

test for sixth-grade EFL students? 

2. Method  

This study employed two techniques to gather the data, interview and document analysis. 

The first technique used was an interview. In-depth interview was held with an English teacher 

from a private primary school in Pasuruan, East Java, Indonesia. The English teacher served as 

an examiner and rater, assessing and scoring the students' final speaking test. In the first 

interview session, the English teacher was asked to recount how the final English-speaking test 

for 6th grade primary school EFL students was conducted. This was followed by asking further 

questions about her experience as a rater in rating the speaking test. In the next interview 

session, the English teacher was asked to discuss the purpose of the speaking test and how to 

maintain consistency in rating students’ speaking test. The two sessions were recorded, and the 

recordings were transcribed and translated for analysis. The translations were made to be as 

close to the original text as possible. The second technique used for gathering data was 

document analysis. Several documents to be analyzed were curriculum documents, lesson 

plans, and scoring rubric. The curriculum documents are the documents given by the Ministry 

of Education consisting of learning objectives of every phase (A-F), and guidance for 

conducting assessment. Lesson plans and scoring rubric was given by the English teacher as a 

participant of this study. 

The data about validity of the speaking test were analyzed and interpreted using Brown 

H. Douglas & Abeywickrama Priyanvada (2019)’s content validity and consequential validity 

checklist. Whereas, the data about reliability of the speaking test were analyzed using Luoma 

(2004) and Brown & Priyanvada (2019)’s notion. 

 

3. Findings and Discussions 

The Final Speaking Test of 6th Grade Primary School EFL Students 

The speaking test aimed to measure 6th grade EFL students' ability in speaking. The test 

was constructed by the association of English teachers in Pasuruan, East Java, Indonesia. The 

speaking test was intended to measure all student’s ability, knowledge, and performance in a 

phase C for 6th grade primary which is stated in Indonesia’s Merdeka curriculum. The 6th 

grade students were asked to introduce themselves in the final speaking test. 

The scoring rubric for the speaking test was adopted from Susanti et al. on their personal 

blog which the source of it is still unknown. However, the scoring rubric then was analyzed 
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and discussed again by the association of English teachers in Pasuruan, East Java, Indonesia. 

The following are the scoring rubric used for rating speaking test. 

 
Figure 1. The Scoring Rubric 

The final speaking test took place in one of Pasuruan’ s private primary schools in East 

Java, Indonesia, with 18 students. Their English teacher served as both examiner and rater for 

the test. The test was performed in their classroom. The students entered the classroom one by 

one, while the rest waited outside. All of the students took the final speaking test on the same 

day. The students' turns in the final speaking test were decided randomly using an online 

spinning wheel application rather than their attendance book. All of the students took part in 

the decision-making process and agreed on it. 

The Validity of Speaking Test 

The rater explained that the speaking test was conducted since it was one of the 

mandatory requirements that sixth-grade primary school students must complete in order to 

pass and graduate. Furthermore, the decision to use self-introduction as a topic for a speaking 

test was made during a forum discussion among English teachers in Pasuruan, East Java, 

Indonesia. It was chosen since the topic was taught in sixth grade and was mentioned in the 

curriculum document in phase C. Also, it will be addressed again in seventh-grade junior high 

school. Therefore, it was a wise option to choose this topic as a bridge from primary to junior 

high school. The rater said: 

Choosing self-introduction as a topic for a speaking test is an excellent choice. Self-

introduction is one of the topics covered in primary school. It is beneficial for students to revisit 
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their previous knowledge, what they have learned. Besides, it was meant to prepare students. 

I mean, in junior high school, students will be asked to introduce themselves in English. 

The table below showed the detailed result of validity analysis of the 6th grade primary 

EFL students’ final speaking test. 

Table 1. The Results of Validity Analysis 

Aspects of 

Validity 

Findings Detail Descriptions 

Content 

Validity 

Phase C’ objectives (listening-

speaking) in Merdeka 

curriculum clearly identified in 

the speaking test 

“.............. Students use simple English to interact and 

communicate in familiar/usual/routine situations. 

………” 

  

“By the end of Phase C, students use English to interact in 
a range of predictable social and classroom situations 

using certain patterns of sentences. …………” 

  

“....................Students understand the relationship 

between letter sounds in simple vocabulary in 

English……….” 

Test specifications have 
embedded in assessment 

documents or guidelines 

 “The test specifications consist of the content coverage, 
time and administration, scoring rubric, etc. appeared in 

assessment guidelines provided” 

Test specifications include 

task that have already been 
performed as part of the course 

procedures 

“Students have already taught and practiced how to 

introduce the   mselves.” 

Test specifications include 

task that represent most of the 

objectives of phase C in 

Merdeka curriculum 

“It stated that the topic for the final speaking test is self-

introduction which actually unintentionally has already 

covered most of the objectives of phase C in Merdeka 

curriculum.” 

The task involved actual 

performance of target task(s) 

“Self-introduction topic in the speaking test really 

reflected well on the activity that the students might 

encounter in real life context.” 

Consequential 

validity 

Offered students appropriate 

review and preparation for the 

test 

“Before the speaking test was conducted, I, as the test 

takers’ English teacher, had already reviewed all the 

material taught. Also, before they entered the class to 
perform the test, I gave them a clear and thorough 

explanation about the test.” Suggested test-taking 

strategies that will be 

beneficial 

The weaker students were not 

be overwhelmed, but the best 

students were slightly 

challenged 

“This test might seem simple and easy for several 

students, but actually not that difficult for the low 

achievers.” 

The test provided beneficial 

washback 

“For me, after the students' speaking test, I adapt and 

change a particular way of how I teach students. I also 
give students feedback that can help them develop.” 

Students encouraged to see the 

test as a learning experience 

“My students said that they learned and experienced new 

things during the final speaking test.” 

                      

The Reliability of Speaking Test 
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Prior to the test, the rater ensured that there was no noise in the classroom or surrounding 

locations. Following that, the rater clearly explained to all of the students how the test will be 

administered on that day. The rater also presented the students with the scoring rubrics, 

describing what aspects would be scored and what they should do to attain a specific score. In 

addition, before administering the test, the rater ensured that all of the students understood the 

entire procedure. 

 When the test was conducted, the rater rated the students directly based on the criteria 

outlined in the scoring rubric. To determine appropriate scores for the students, the rater 

followed guidelines established by the Pasuruan English Teachers Association in East Java, 

Indonesia. 

 Other than that, the test was also recorded using two cameras. According to the rater, in 

addition to rating students directly while they took the test, the test was also videotaped using 

two cameras, one recording students from the front and the other recording students and the 

rater from the back. The rater mentioned: 

I am convinced that recording the process of the speaking test will help me maintain the 

consistency of the scores when rating the students. 

The rater further stated that the students' scores were verified after double-checking the 

video footage of the test. The double-checking session resulted in two students’ scores being 

modified. The rater revealed: 

To prevent inconsistencies in student scores, I watched the recordings of the students 

when they took the final speaking test. Then I discovered that two students' scores were not 

suitable for their performance. So I decided to make changes to the scores after reviewing the 

videos again. 

  

Discussion 

The final speaking test conducted by 6th grade students in one of the private primary 

schools in Pasuruan, East Java, Indonesia has already followed the assessment guideline 

provided by the Ministry of Education in Indonesia. It was noticeable that the speaking test 

was part of summative assessment to measure whether the learning objectives stated in phase 

C Merdeka curriculum have already been achieved or not at the end of the learning process. 

Other than that, the final speaking test’ results were also used as a part of assessment for passing 

the educational level (primary). That also aligns with the Ministry of Education in Indonesia 

suggested about the summative assessment. 

 To ensure the validity of the speaking test, the content validity and consequential validity 

was employed. This is relevant with Brown H. Douglas & Abeywickrama Priyanvada (2019) 

notion about applying principles in classroom testing. From the findings, it is known that the 

decision to choose self-introduction as a topic for the speaking test derived from the learning 

objectives of phase C in Merdeka curriculum. Also, inside the self-introduction, the students 

practiced their ability, knowledge, and performance in a phase C for 6th grade primary which 

is stated in Indonesia’s Merdeka curriculum.  This is in line with what Luoma (2004) said that 

the very first step to ensure validity is by clearly clarifying the purpose of the test. Other than 

that, the scoring rubric employed was an analytic rubric that encompassed a variety of aspects, 

the majority of which were linguistic. Thus, the speaking construct is the linguistic approach. 

It shows that the second step of ensuring the validity of the speaking test based on Luoma 

(2004) which is defining the test construct has already been done. Besides, The task (self-

introduction) engages examinees in similar spoken interaction as in non-test situations. It shows 

evidence that the test implements the construct which, as Luoma (2004) said. Furthermore, the 

aspects stated in the scoring rubric aligned with the learning objectives of phase C in Merdeka 

curriculum. This pinpoints that it has already followed the fourth step of Luoma (2004). The 

test also resulted in beneficial washback which also aligns with the last step of ensuring validity 
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by Luoma (2004). To sum up, the final speaking test for 6th grade primary school EFL students 

is valid. 

 To determine the reliability of the speaking test, the intra-rater reliability was used. The 

use of this type of reliability is relevant to what Luoma (2004) stated that the basic way to 

ensure the consistency of ratings for classroom assessments is by using rater’s internal 

consistency. To avoid the subjectivity, the rater rated speaking test performances immediately 

or one task at a time. This is again in line with one of Luoma (2004) and Brown H. Douglas & 

Abeywickrama Priyanvada (2019) suggestions for reducing subjectivity which is often raised 

in classroom assessments. The rater also reflected the rating work by revisiting the students’ 

performances that have videotaped after finishing the rating of the last performance. The rater’ 

activity in accordance with what Luoma (2004) mentioned about simple self-check of 

consistency that can be done in classroom assessments. The rater also used analytic scoring 

rubric to rate students in the final speaking test. It is mentioned in Brown H. Douglas & 

Abeywickrama Priyanvada (2019) that one of the ways to increase intra-rater reliability is by 

applying careful specification of an analytical scoring rubric. Thus, it can be concluded that the 

final speaking test for 6th grade primary school EFL students is reliable. 

 

4. Conclusion and suggestion 

The results of this study demonstrated that the final speaking test for 6th-grade primary 

school EFL students is both valid and reliable, indicating that the test possesses high quality 

and effectiveness. Moreover, the test's procedures, scoring rubric, and rating methods are well-

designed and can be adopted or adapted by other educational institutions aiming to assess 

speaking skills at the same educational level and for similar purposes. It is important to note 

that this study focused exclusively on evaluating the validity and reliability of the final 

speaking test applied to 6th-grade primary students following Phase C of the Merdeka 

Curriculum in Indonesia. Future research should explore other aspects of assessment principles, 

different curriculum phases, and various educational levels to provide a more comprehensive 

understanding of speaking test evaluation and applicability. 
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